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               Alexandria Faculty of Medicine    

Medical Education Department 

Exam Assessment Committee 

Evaluation of Objective Written Exam Paper  

Course / Module: 

Year:   

Date of Exam:    

Timing:   

 Mid course/module/Round  

 End of  course/module/Round  

 End of semester   

 End of year  

I. General Outlines of the test paper & Instructions  for Students 

Points to be emphasized Present   Absent  X Comments 

Department Name    

Title of course/module/round    

Timing of Test  (Mid/End of 

course/module/Round -End of 

semester-End of year) 

   

Date of the exam      

Time allowed     

Total marks of the test     

Marks assigned to each item 

(question)  

Marks assigned for subitems (if 

applicable)   

   

All questions to be answered    

Type of objective test items 

included: 

− MCQ 

− True/False 

− Matching 
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− Complete/Short answer 

Clear and comprehensive 

directions for each type of 

objective test items: 

− MCQ 

− True/False 

− Matching 

− Complete/Short answer 

   

Total number of questions  

Total number of exam papers  

An instruction for  students to 

check this before answering 

   

II. Evaluation of test items 

MCQs  

MCQ Content Validity: 

Cognitive domains (ILOs) to be assessed 

(Knowledge level) 

Percentage of total 

Knowledge (Recall of isolated facts)  

Understanding (Comprehension)  

Application  

Problem solving (Higher order thinking, reasoning)  

− problem, case or scenario 

− Exhibits/Visual representation pictures, 

diagrams, graphs, radiologic images 

radiographs, tables, illustrations, etc.)  

 

 

Total 100 % 
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MCQ Item Construction: 

 Guidelines are followed Guidelines are 

not followed 

 U   

(Unsatisfactory) 

Comments 

 S 

(Satisfactory)     

 N  

 (Needs 

improvement 

Stems  

• Format used:    (tick all 

formats used) 

 Direct question 

 Incomplete statement 

 Problem, case or scenario 

 Exhibits*/Visual 

representation (e.g., 

pictures, diagrams, graphs, 

radiologic images 

radiographs, tables, 

illustrations, etc.)  

 

 

 

 

 

 

 

 

 

• The stem is written in a 

simple, clear and concise 

manner.  

• The stem is focused (can be 

answered without looking 

at the options). 

• If the incomplete‐sentence 

format is used, the options 

should flow directly and 

grammatically from the 

stem.  

• If a clinical scenario is 

used, only relevant 

information is included.  

The stem includes a lead‐in 

that states the task required 

of the candidate (e.g.: make 

a diagnosis, order a test, 

etc.). 

    

*Exhibits can present 

information in a way that’s 

practical, clinically relevant, 

and concise. They also provide 

an alternative way to assess 

critical thinking. 
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• Avoid absolute terms 

(always, never, all, none). 

• Avoid imprecise terms 

(seldom, rarely, sometimes, 

occasionally, few, many). 

• Avoid cues (may, could,  

can).  

• The stem is stated in 

positive form whenever 

possible (limited use of 

“not,” “except”). 

• If negative wording is used 

in the stem, is it 

emphasized by 

capitalization, being bold 

and underlined. 

• Avoid “tricky” and overly 

complex items. 

• Define abbreviations, 

eponyms,  or acronyms 

when used.  

Options (Alternatives): 

•  The number of options is at 

least 4, and not more than 

5. 

• There is only one correct or 

best answer. 

•  Options are grammatically 

consistent with the stem. 

• Options are homogenous 

(relate to each other e.g., all 

diagnoses, all tests, all 

treatments, etc.). 

• Options are similar, as 

possible, to the correct 

answer in terms of 

grammar, length, and 

complexity. 

• To eliminate length as a clue, 

the correct answer is about 

as long as one or more of 

the other options. 

• The options are free from 

verbal clues to the correct 

answer. 

• Options are plausible 

(logically consistent with 

the stem, with no silly or 

obviously incorrect ones). 

• Use of "all of the above" and 

"none of the above" options 

is avoided or kept to a 

minimum (not more than 

5%). 

• No options combining two 
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previous ones ( e.g.,  A and C  

or B and D). 

• No verbal association 

between any of the options  

and the stem. 

• The position of the correct 

answer is varied, so there’s 

no detectable pattern. 

• Follow a logical order when 

appropriate (e.g., numbers, 

dates, ranges of values). 

• Options are independent and 

do not overlap 

 

True/False Questions 

• Statements of true-false 

test items are clear, 

concise, and 

understandable: 

- Avoid confusing words such as 

more, few, large, and good,  

- Avoid using negatively stated 

items (e.g., It is not recommended 

that. . .)  

- Use short statements that contain 

only one idea. 

• Avoid words or 

expressions that 

frequently identify a 

statement as true 

(usually, generally, 

sometimes, often, may, 
could, and frequently) or 

false (only, never, all, 

every, always, none, and 

no).  

• Statements are either 

absolutely true or 

absolutely false.  

• True statements are 

equivalent in length and 

number to the false 

statements. 

• Questions are not very 

easy  (to reduce the chance 

of guessing)  

• Multiple true/false items 

are used appropriately 

(consist of an introductory 

phrase or stem, followed 

by a set of specific items 

related to the stem. The 

student indicates whether 

each item is true or false).  

    



6 
 

 

 

 

Matching Questions 

• Test item consists of two 

lists of words and phrases 

(premises and responses) 

that are to be matched.  

• Items within each list 

should be similar (e.g., 

possible diagnoses, 

medications, etc.) 

• In a perfect matching 

item, the number of 

premises and the number 

of responses is the same, 

and each response can be 

used only once.  

• Imperfect matching 

questions can be 

constructed by making the 

list of responses longer 

than the list of premises; or 

including some responses 

that may be used more 

than once or not at all. 

• Focus the matching 

question on one subject. 

• Keep the list of statements 

brief (no more than 6) 

• Keep the matching 

question on one page. 

• Arrange the premises and 

responses in a logical 

order. 

• Write clear directions that 

indicate the basis on which 

the lists are to be matched 

and how the student is to 

respond. Can answers be 

used more than once? Are 

the answers to be indicated 

on the test or on another 

sheet? What is the point 

value of each item? 

 

    

Complete/Short answer Questions  

• Make the questions clear 

and easy to understand. 

Write precise questions so 

that students know exactly 

what response is expected. 
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• Prepare a structured 

predefined marking 

sheet. For each question, 

list all of the acceptable 

responses, and be prepared 

to consider other answers 

that may be equally 

acceptable. 

• Write clear directions for 

short-answer questions. 

Clearly state if a point will 

be given for each correct 

response or if the student 

must have all the correct 

responses to obtain one 

point. 

For All Test Items  

• Broad content coverage 

• Relate directly to course 

ILOs 

• Reflect different levels of 

learning (recall, 

understanding, application 

and problem solving) 

• Time allowed is sufficient 

in relation to number of 

questions included (the 

answer key has to be 

reviewed) 

    

Areas of Strength:   

 

 

 

Areas that need improvement: 

 

 

 

Overall comments: 

   

 


